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A misconception about Montessori education is that students are not assessed. In 
fact, teachers are assessing students all day, every day, usually in what is called the 
“third period” of their lessons—a time when students must demonstrate their level of 
understanding. This “third-period lesson” reminds me of one of the key principles of 
the curriculum design method I use to teach high school teachers. It is around the topic 
of “understanding”: the goal of teaching needs to be more than getting children to 
develop “knowledge,” the facts; it needs to strive to get them to “understanding,” the 
meaning of the facts. Thus, the what isn’t enough: they need to get to the why too. 

The best way to understand something is to teach it, for teaching is the art of 
translation, and one has to understand a topic deeply to be able to translate one’s 
understanding effectively to others. And, there are few better ways to assess a 
student’s degree of understanding than the presentation.  Presentations offer students 
the opportunity to have to put into words, in real time, their understanding of a topic in 
a way that makes sense to an audience, who may be very diverse in their backgrounds. 

Each year I have the joy of witnessing presentations from MMS students, from a Junior 
High student’s presentation on particle accelerators, to a Lower Elementary student’s 
presentation on types of triangles. The most exciting moment of these presentations 
is at the end, when students invariably ask, “Are there any questions?” It is here when 
I really get to see their minds working. Hearing the question, they have to apply the 
question to their knowledge and understanding, and articulate a response that makes 
sense, adds clarity, and satisfies the asker.

Educator Grant Wiggins wrote, “The students should be considered innocent of 
understanding until proven guilty by a preponderance of the evidence.” Presentations, 
allowing one’s understandings into the light of day for others to consider and connect 
with, are an ideal method that our teachers utilize to accurately gauge their students’ 
depth of learning—and what they need next. It also builds public speaking muscles  
and allows our students to be filled with the satisfaction of really “getting something” 
and sharing their excitement with others. 

Enjoy diving into the multifaceted joys of presentation at MMS in this edition of  
The Current. 
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The Three-Period Lesson 

This is...

Show me...

What is this...



extend the handling and movement of the objects 
developing the child’s visual and auditory experience 
and enabling a concrete connection. Handling  
and movement increases kinesthetic memory and 
solidifies the child’s recognition of the object’s name. 
There is no need to rush this lesson. There is beauty 
in the child’s engagement and the calm serenity of 
the lesson. During the second period, the teacher 
has the opportunity to review and reinforce 
vocabulary as well as examine which connections 
the child has retained.  
 
In the second period of the lesson, the teacher calls 
upon the child to identify and show the appropriate 
materials. For example, three countries from the map 
of Asia are placed on a rug. The child is asked to 
hand the teacher the country of Taiwan. Next, the 
child can hand the country of Japan and then China. 
The names of the three countries are repeated 
several times in different contexts: “Point to. Hand 
me. Place in the map. Show me. Bring me.” If the 
child is unable to correctly identify the requested 
piece, the teacher returns to the first period, again 
stating the name and pointing to the correct item.
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The three-period lesson is a hallmark of Montessori 
education that helps the young child learn 
vocabulary and concepts. This lesson is used to 
move the child from basic understanding to mastery. 
Sandpaper numbers, sandpaper letters, names of 
continents and countries, leaf shapes, geometric 
shapes, land and water forms, and sensorial 
adjectives (big, bigger, biggest,) are examples of 
concepts often taught using the three-period lesson. 
Critically, the knowledge gained during these three-
period lessons becomes the starting point for the 
child’s subsequent quest for knowledge. Every time 
a child masters a new skill or concept, he or she 
becomes more competent, more independent, more 
confident, and wants to learn more.
  
French physician Edouard Seguin developed the 
three-period lesson while working with children in 
France and the United States during the late 19th 
century. He studied ways to increase children’s 
cognitive abilities and also believed in the 
importance of developing their self-reliance and 
independence. Seguin’s writings were a major 
inspiration to Dr. Maria Montessori.

Period 1: Introduction (This is…)
During the first period, it is important to always 
isolate the desired nomenclature or concept when it 
is first introduced to the child. For example, the 
teacher picks up the country of China and says to 
the child, “This is China…China.” She sets down China 
and then places China to the side. Next, she picks up 
Japan and says to the child, “This is Japan… Japan,” 
and then moves Japan aside. Lastly, she picks up 
Taiwan and says to the child, “This is Taiwan…Taiwan.”  
The teacher repeats the word several times while 
pointing to and highlighting the corresponding item. 

Period 2: Association/Recognition/Identification 
(Show me…)
The purpose of the second-period lesson is to 
extend the naming presented in the first lesson. The 
teacher can employ many variations in the second 
period to hold the child’s interest. This is the most 
critical period. Therefore, it should last the longest to 

-  a Cornerstone of  
the Montessori Method



Period 3: Recall/Cognition (What is this…?)
For the first time the teacher asks the child to 
independently name the object or concept.  
Importantly, the teacher only moves to the third 
period when she is sure that the child will succeed. 
Mastery of the second period often takes time, so 
the third period may come some time after the 
second period of the lesson is introduced.
 
The teacher begins by isolating the objects on the 
rug or table. Beginning with the objects that were 
introduced the most recently, she asks the child to 
name each object. While pointing to the object, 
the adult says to the child, “What is this?” The 
adult continues asking, “What is this?”, until the 
child has named all of the objects. If the child does 
not know the object, the adult knows that more 
repetition and experience is needed. The teacher 
and the child return to the second period, play 
more naming games, and reintroduce the 
vocabulary.
 
The child’s cycle of development in the Primary 
class can also be viewed through the lens of the 
three-period lesson. During the first year, the 
youngest children orient themselves to the 
classroom environment and are introduced to 
concepts, experiences, and language in a very 
concrete manner. Brand new spoken language, 
practical life, and sensorial experiences begin  
to lay the foundation for understanding the 
classroom materials and interacting with other 
children in the community.

The second year in the environment allows for 
increased exploration of all the materials as well as 
social situations. During the middle year(s) the 
children practice, internalize, and build upon the 
foundational concepts that are introduced during  
their first year. As in the second-period lesson, a child 
in this second year may need more time for orientation, 
repetition, practice, and development before 
proceeding to his or her final year or the third period.

The child’s final year (the third or fourth year) in the 
Primary environment is one of consolidation and 
mastery of knowledge and of creative development. 
An explosion in learning occurs as all the previous 
experiences in the class begin to fit together; all the 
elements of a child’s particular experiences and 
knowledge become integrated. The child fully comes 
into his or her own and blossoms into a leader among 
his or her classmates.
 
The joy in learning is quite apparent in the oldest 
children in the Primary class.  They tackle “big” 
projects. They work together or individually with  
great concentration. They encourage each other and 
stimulate each other’s interests.  They teach the 
younger children and each other. In the process of 
teaching others, they further solidify their own 
knowledge.  

Following their interests, individually and collectively 
the oldest children have many creative ideas. Each 
day, I marvel at the creative ways the children express 
the knowledge gained from their experiences with the 
materials and the three-period lessons. It is amazing to 
see how one child’s idea influences other children and 
how that one idea is expanded upon and expressed in 
a variety of ways by other children.

Recently in our class, one of the oldest children with 
an interest in geography drew a map of the continent 
of North America. In his first year in the Primary, he 
learned to remove the countries from the puzzle map 
and replace them.  He began to learn the names of the 
countries. In his second year, he learned to put the 
map together on the rug without the support of the 
frame, continued to learn the names of countries, 
made a booklet of North American flags, drew a map 
of North America, and labeled the map. This year, his 
third year in our class, he made the North American 
map again. This time, his coloring in of the map was 
more precise and his handwritten cursive labels were 
more legible. Furthermore, he added miniature hand-
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drawn flags for each country as well as hand-drawn 
cut outs of animals that live in the different countries 
of North America. This project took him several days 
to complete and inspired four other children to make 
maps, label them, and add flags and animals.

Creating songs and writing music for the songs is a 
very popular activity in our class this spring. Inspired 
by two older boys who are interested in music, the 
children are composing their own songs and making 
songbooks. 

A first-year Primary child listens to the individual 
notes of the bells, learns to play up and down the 
scale, and begins to match and grade the bells. The 
second year, the child continues matching and 
grading the bells at a near and far distance, learning 
the names of the notes, and is introduced to the 
sharps and flats. During the final year, the child uses 
the green board to learn the treble clef, bass clef, 
and notation. With this fundamental knowledge, a 
child in his or her final year in the Primary cycle can 
create songs and write basic music. He or she can 

also play entire songs such as “Twinkle, Twinkle, 
Little Star,” “Hot Cross Buns,” and “London Bridges.”

The third period of the three-period lesson  
indicates mastery of a concept or vocabulary.  
The final year (third or fourth year) in the class is 
when the children take this mastery and express  
it individually or collaboratively with others in 
creative big “work.” 



JORDAN GURGANUS
LOWER ELEMENTARY TEACHER[

Great Stories,  
Key Lessons,  
and the  
Third Period

6



In the Montessori Elementary classroom, the 
beginning is always the most anticipated and 
exhilarating part of the school year—for teachers 
and children alike. Not only are we reconnecting 
after a long summer filled with adventures. Not  
only are we welcoming a new group of first-year 
Elementary children into the classroom community.  
No, there’s something more to be excited about:  
the telling of the Great Stories!

The Great Stories are dramatic, awe-inspiring  
lessons that are meant to spark the child’s 
imagination and ignite her curiosity. Almost a rite  
of passage for the Elementary Montessori child, 
these stories are our way of offering the entire 
universe for the child’s exploration.

All of the work that the children do after the Great 
Stories in some way connects back to those first 
lessons. All of the lessons that we teachers give after 
the Great Stories are called “key lessons.” We give 
key lessons in all subject areas—Language, Math, 
Geometry, Biology, Geography, Art, Music, and Grace 
and Courtesy. A key lesson briefly introduces a new 
concept, skill, or awareness to the children. It is also 
a time for introducing the Montessori materials.  
Key lessons are essentially an invitation for further 
exploration.

The Montessori teacher doesn’t explicitly “teach” 
anything. We introduce a concept, encourage the 
children to explore, and guide them toward their 
own discoveries in learning. The intrinsic value and 
the joy that come from these self-discoveries are 
what foster a lifelong love of learning. 

And now you may find yourself asking, “But if all 
that Montessori teachers do is introduce concepts, 
how do you make sure the children are truly learning 
and mastering this work?” The answer: the three-
period lesson.

In the Elementary, we adapt the classic three-period 
lesson that is typically associated with language 
lessons in the Primary classrooms and use the same 
approach to not only introduce new concepts, but to 
guide children along the path to abstraction.

The three-period lesson in the Elementary:

FIRST PERIOD a key lesson is given, introducing the 
child to a new concept, skill, awareness, or material. 

SECOND PERIOD the child works both independently 
and collaboratively, exploring  the topic, concept, or 
material.

THIRD PERIOD when the child can demonstrate to 
the teacher the ability to do the work on her own 
without the use of the materials, she has abstracted 
the concept. 

In order for this process to work, the teacher must 
take great care to observe closely the work habits of 
each child. For some, the third period comes very 
quickly. It might happen after she does independent 
or joint work with the material just one time. For 
others, the key lesson may need to be repeated, and 
solo and team work may go on for quite some time. 
And that’s okay! Part of the beauty of the Montessori 
classroom is that a child has the time and the space 
to move through the work at a pace that is natural 
for her.

And when a child does reach the third period,  
it’s always a beautiful and memorable experience 
from the teacher’s perspective. It looks something 
like this:

A student has been working with the multiples of 
numbers every single day for two months—building 
the multiples with bead bars, circling multiples of 
numbers on paper, and counting multiples on the 
pegboard. He even uses a stopwatch to time himself 
to see how quickly he can write the multiples of 
numbers 1-10 on paper. One day it occurs to him  
that he’s doing multiplication, he understands what 
multiples are, and he has memorized them! 

And this:

After introducing the concept of complex sentences 
to a student, she spends each morning over the next 
week analyzing the parts of the sentences given  
to her. She identifies the principle clause and the 
subordinate clause again and again. One day that 
week, she decides to open her silent reading book 
and scan the pages, looking for complex sentences. 
At the end of the week, as I check her record book,  
I find that she has suddenly begun writing the most 
beautifully descriptive, complex sentences to 
describe her day.

The lessons are key; the exploration is essential; the 
abstraction is both the goal and the reward!  
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True teachers are those 
who use themselves as 
bridges of which they invite 
their students to cross – 
then, having facilitated 
their crossing, joyfully 
collapse, encouraging them 
to create their own.

NIKO KAZANTZAKIS, GREEK WRITER AND NOBEL PRIZE WINNER



You have likely heard a Montessori teacher refer 
to the “three-period lesson,” or some portion of it. 
The three-period lesson is the underlying structure 
of the teaching and learning process in Montessori 
education. At each plane of development, the lesson 
structure is implemented in different ways in order 
to meet the needs of the child. In the Montessori 
Adolescent Program, the three-period lesson is used 
for everything from daily lessons to trimester-long 
projects. The structure serves the following needs 
for student learning: to entice, interest, and excite; 
to give time for independent follow-up learning; 
and, ultimately, to demonstrate knowledge and 
understanding.

The first period of a three-period lesson is the 
introduction to the topic or skill. As an invitation 
to work, to problem solve, and to learn, the first 
period starts with a “hook,” something that captures 
student interest. For example, this might be an 
experiential opportunity to imagine another time 
and place in the world; it might be a sensorial or 
experiential introduction to the focus of the project, 
such as tasting samples of honey to see how the 
type of plants bees are pollinating impacts the 
honey flavor; it might connect the topic to the land 
through a land-based problem-solving challenge; 
it might present a pattern and ask for observations 
that lead to generalizations; or it could be a 
captivating story, role-playing activity, or trip to a 
nearby locale. After the hook, the first period then 
encompasses the knowledge, information, and skills 
necessary. This is the foundational understanding 
students need in order to begin to explore on 
their own and choose their own area of interest to 
delve into. These lessons often include vocabulary, 
questions related to the topic, and underlying 
concepts, and in math or science, algorithms, 
processes, or rules.

The second period is an opportunity for students 
to jump in and engage deeply with the learning. 
Students explore, discover, question, dialogue, 
research, experiment, participate in activities, and 
engage in practical tasks. Choice is an essential 
element of the second period.  Students are offered 

choices in many facets of the exploration. Choice 
provides individual motivation, a sense of unique 
identity in the group and unique contribution to 
the project, and an opportunity for individuals to 
pursue and nurture their interests. The teacher’s role 
during this time is to recognize individual interest 
and guide students in making productive choices.  
This activity of exploration also occurs as a whole-
class group and in small groups. The teachers ensure 
that there are explorations that involve the whole 
group in order to establish common background, 
common vocabulary, and fruit for whole-group 
discussions. These are just some of the examples 
of the formation of the second period: research 
papers, science experiments, articles, blog posts, 
documentary films, skits, plays, debates, Socratic 
seminars, and artistic expressions.  

Once the students have had appropriate time to 
internalize, absorb, sort out, and reflect, they are 
ready for the third period: the demonstration of 
understanding. In this period students amplify 
and demonstrate their understanding, and are 
therefore held accountable for their learning. 
Student demonstrations of understanding range 
from traditional pen-and-paper tests, to films, to 
construction projects, to skits, and to many, many 
more possibilities. 

The three-period lesson structure can be realized 
in many ways, but its underlying organization is 
consistent and present in all aspects of our program, 
from the study of quadratic functions, to Babylonian 
archeology, to irrigation strategies for agricultural 
production.   

ANNA YARBROUGH
JUNIOR HIGH DIRECTOR  
AND MMS PARENT[

The Three-Period Lesson  
at the Adolescent Level
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What is the purpose of a tea party?
Emerson: It’s usually our whole class gets together, 
and we have tea and make scones, and you can 
present your work, something you feel proud of. 

Why are presentations given to your classmates?
Calliope: We want to teach the entire class what 
we’ve learned. 
Emerson: We like to be a very connected 
community. Like a “newsforce,” I’d call it. 
Carter: One person learns something, and then they 
share it with the rest. 

How did you choose your “Big Work?”
Carter: Minnie shared with the class this book, 
Drawdown: The Most Comprehensive Plan Ever 
Proposed to Reverse Global Warming. It talked 
about alternative energy sources; she asked if 
anyone wanted a lesson on it, and we are the four 
who raised our hands. After we got our lesson, we 
all decided to do a giant follow-up work together—
which led to a giant model. 

10 Alternative Energy
What steps are taken to get to presentation day?
Emerson: First Carter came up with a list of 
everything needed and assigned jobs among 
everyone. 
Carter: We had to research and write about each of 
the alternative energy sources. After we presented 
all the writing work (we had about 28 pages) to 
Minnie we started constructing our model. It took 
more time to do the research and writing work than 
to build the model. I also designed the solar panels 
with Stella; I designed vertical beehives and the drip 
irrigation system.  
Calliope: Carter and I probably wrote the most. I 
also did a lot of painting and designed the in-stream 
hydro. 
Emerson: I was the decorator.  
Stella: My bigger role was the painting. 

In the Elementary, a key lesson is given to a 
group of children. The group must come up with 
a concept, determine how to execute the idea, 
determine how each member will contribute, 
and successfully complete the idea—and then 
figure out how to present and teach the idea to 
their classmates. We call these demonstrations of 
understanding “Big Works.” 

In September, four students, Stella Jordan, Calliope 
Ruskin, Carter West, and Emerson Wunderlich, who 
are in Belted Kingfisher, were given a key lesson by 
Minnie. In January at the class’s monthly “tea party,” 
these four young women presented their Big Work 
to their classmates. 
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How long did it take until you were comfortable 
with the knowledge to teach and share with others?
Carter: We started to do the research and writing in 
September and shared it with Minnie in January and 
only a few weeks to create the model.  
Emerson: When you’re having fun you want to build 
even more, spending more time on it.  

Do you feel like you’re an expert on alternative 
energy sources now?
All: Yes!
Emerson: I can finally remember the name of 
Alexander von Humboldt (a Prussian polymath, 
geographer, naturalist, and explorer).  
Carter: Next we are going to erect a little statue of 
him (von Humboldt) in our model.
 
…this led to a discussion among the four about who 
else they might add…

Calliope: We have to do one of Alessandro Volta 
then. He created the methane digester, the battery, 
and the volt.   

What did you find most fascinating in your learning?
Calliope: I really liked learning about the in-
stream hydro and Alessandro Volta; I find his work 
interesting.
Carter: At first I thought I couldn’t understand 
this and that Calliope was the only one who did, 
but she could translate it into language we could 
all understand, gradually helping me understand 
what the books were talking about. Now I can say I 
understand how a rooftop solar panel works.  
Calliope: I had to get out the elements book and 
talk to her about selenium.   

In this process of becoming an “expert,” what 
challenges did you face and how did you overcome 
them?
Emerson and Carter: In the process we found out 
there is a reaction with Elmer’s glue and the printer. 
It turns blue and yellow.  
Stella: Two of the people in the group got into a few 
conflicts, and we almost disbanded the work, but it 
worked out in the end. We were able to get through 
it with hugs and “sorrys” and things like that. 
Ultimately, we decided the work was too great to let 
any personality issues get in the way.   

Will you all work together again on a project? 
All: Yes, we will.

Thinking back over your years at MMS, when did you 
start doing presentations? 
Carter: Back in Primary I made a big picture of a zoo 
that I was very proud of! I presented to my Primary 
class, the Pelican classroom.  
Emerson: I did one on a bird study that I was really 
proud of because I got to laminate it. I think I shared 
it with the office and with my class, Mourning Dove.  
Stella: My first presentation was with Adria, 
and it was how the sun soaks up the water and 
evaporation. It was a picture of a sun drinking from 
the trees. I was in Lower Elementary at the time. 

How do you feel about giving presentations?
Carter: I like presenting, but it can be hard, 
especially if your partner isn’t there. You always feel 
uncomfortable presenting alone, but when you’re 
part of a group it makes you feel stronger because 
you can all lean on each other and support one 
another.  
Calliope: Sometimes I get nervous going to  
present in the Primary classes because they openly 
judge you. 

What was your favorite part of this project?
Emerson: Decorating the model! 
Carter: I loved designing and building the drip 
irrigation system and building the green roof. 
Calliope: I really liked the writing part.  
Stella: My favorite part was building and painting. 
We were able to bring all of our interests and talents 
together, and we are a pretty good team. 

What is your favorite subject in school, and what do 
you want to be when you grow up?
Stella: I like all of it. I love to learn. When I grow up I 
want to be a volunteer at the vet shelter and maybe 
an artist or singer.
Emerson: Making friends along the way. When I 
grow up I want to be an artist or an interior designer 
and a car collector, along with a professional fencing 
coach. 
Carter: Art and engineering. When I grow up I 
want to be gymnast, and I might want to be a 
stuntwoman, also maybe an engineer or landscape 
architect, or just an artist.
Calliope: Particle physics, chemistry, and anything 
that involves chemistry and elements. When I grow 
up I want to be a physicist or chemist at a particle 
collider. 



Community 

Presentations 

The Marin Montessori Junior High is a sharing and 

open community, and one of the ways we express 

this is through presenting our work to our fellow 

classmates. At the end of every five-week class,  

we hold Community Presentations — a tim
e when 

each class can share the work they did and the 

lessons they learned. As an academics-obsessed 

seventh grader, at the end of my first class I was 

naturally excited for this — getting to present the 

project I’d
 done with the whole school? Great!  

But it d
idn’t sound like everybody’s cup of tea,  

so I wondered how fun it w
ould really be. That was 

when I discovered the three best parts of presenting: 

the costumes, the hands-on demonstrations, and  

the storytelling.12
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At the Junior High, we have a fully-stocked costume 
closet, equipped with hats, wigs, swords, shoes, 
and every article of clothing imaginable. Any time 
there’s a presentation or performance of any sort, 
we find ourselves raiding the closets, dressing up 
in the craziest combinations, and feeling like three-
year-olds. Some might find it ridiculous, but I find it 
a hilarious way to bond with classmates.

Once, in Native Americans class, we were presenting 
on the Three Sisters (corn, beans, and squash). I 
was playing the ground. Dressing up as dirt was a 
memorable occasion, not only because I was meant 
to lie on the floor, but because I had chosen these 
particular shoes (ask any Junior High student which 
ones I mean — we’re all familiar with them) which 
were gold, sequined, and had a broken heel. They 
represented the minerals in the ground, but let me 
say this: I don’t think much else was understood 
from that skit than the simple fact that the earth 
couldn’t stop falling over and laughing (and wasn’t a 
fan of her shoes being stolen by the squash). 

After the first few classes with us standing in front 
of everyone and pretending we weren’t improvising, 
the teachers wisely pushed us beyond skits. After 
this point, community presentations became a lot 
more fun, because we realized that often the best 
and most gratifying presentations were those where 
you actually demonstrate, hands on, what you know. 
In Catapults class (physics) — yes, there was a 
physics class taught on catapults, and I would easily 
call it one of my favorite classes ever — students 
spent the four-week class building a catapult in 
small groups. Zach F., CJ, and I designed our own 
plans, and then built the catapult we’d invented, 
the “Adjustable” (you had the ability to adjust the 
tension and height to make the payload shoot 
farther or higher). For community presentations, 
each group demonstrated what they’d designed 
by shooting a hacky sack across the Integrated 
Arts Great Room. There was no greater satisfaction 
than watching our hacky sack go the farthest and 
knowing we’d designed the strongest and most 
effective catapult. Through the catapult competition 
we were able to show the physics concepts that we 
had learned.

Finally, I believe that my favorite presentation was 
that of the Renaissance Fair. For Renaissance class, 
our teacher, Jessie, suggested that we each create 
our own character from that era, and then put on 
a Renaissance Fair where we had a booth or stand 
based on that character. I designed the persona 
of Phillipa Wrightersham, an unmarried poet and 

playwright who found it impossible to produce her 
work as a woman, and instead published it under 
a man’s name. I had a stand where I “sold” my 
illuminated letters, beautiful gold- and silver-plated, 
hand drawn, and magnificently illustrated letters on 
hard paper with gold backing. Since I had spent so 
much time in both Renaissance and Medieval Times 
classes researching Illuminated Manuscripts and 
learning how to make them, Jessie encouraged me 
to pursue this topic and share it with the community. 
Despite my initial assumption that the illuminated 
letters would not be of interest to the “shoppers,” 
they were almost all gone within fifteen minutes, and 
my fellow students bombarded me with questions 
about them and about female authors during the 
Renaissance.    

Over my five years here at MMS, and particularly 
my two at the Junior High, I have definitely 
learned much from all aspects of the community, 
curriculum, and learning dynamic. However, I know 
I can attribute a lot of the skills I will use through 
high school, college, and eventually adulthood, to 
presenting. Whether it’s telling a story in Spanish, 
presenting my Personal Odyssey, participating in 
Community Presentations, or giving a speech at 
graduation, the Junior High is a place I’ll look back 
on in those awkward moments in the future when 
I forget what to say on stage — or even just for a 
laugh at the memory of a girl falling over in gold 
heels. 

AVA GAUGHAN
MMS JUNIOR HIGH STUDENT[



SETH KROSCHEL
JUNIOR HIGH FACULTY[

The Adolescent 
Third Period

“ Seth, when do 
we get paid?!”
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It’s the middle of November, and there’s a  
palpable excitement in the air of the Junior High 
Microeconomy class, which is preparing for its 
annual Craft Fair. Students will be selling products 
they created over the last few months. To them, it’s 
an opportunity to make some money right before 
the holidays and maybe show off their cooking, 
baking, or arts and crafts skills to friends and 
families. But it is also an exercise in demonstrating 
what they have learned over the past ten weeks  
and an opportunity for authentic feedback from the 
greater community. In other words, it’s the “third 
period” of Montessori’s three-period lesson at the 
adolescent level.

The third period takes many forms in the Junior 
High. It is the Craft Fair, with students advertising 
their goods (one young entrepreneur filmed a 
commercial to help advertise his handcrafted  
stress balls), determining competitive sales prices, 
accounting expenses and expected profits, and 
analyzing the market to determine if the products 
are desirable to our community. This year we had  
an excess of sweet treats, and students learned  
the effects of flooding the market the hard way. 
Alternatively, the students who offered original 
artwork and handcrafted goods found a lot of 
success.

The third period is also the Renaissance Fair, in 
which students research and then employ a dramatis 
persona to offer faithful recreations of games, music, 
dancing, foods (for both the noble class and 
peasants!), and dress. It is the Science Fair, in which 
students display the results of an experiment they 
have conducted at home, using the scientific 
method. Past experiments have included studies on 
backyard lights and light pollution, parking lot 
rainwater runoff and the effects on neighboring 
wetlands, and the “green rooftop” as an energy-
saving opportunity for homes and businesses.

It may take the form of addressing a community 
need, such as the Water class installing new spouts 
on the faucets to regulate water flow and conserve 
water. Or the Simple Machines class designing 
humane rat traps to deal with the rodent problem in 
the Bay Garden. Or the Buildings and Structures 
class building a chicken tractor so that the Chickens 
class can raise meat hens, and the community may 
practice real farm-to-table meals.

Regardless of its form, the third period is always  
an opportunity for students to show what they’ve 
learned, both as a class and as an individual. It is  
also an opportunity for the community to provide 
meaningful feedback to the presenters and for  
the students to see the value in their work for the 
entire community.

According to alumna Lola Daley, “A good  
community presentation is one that is engaging  
with the audience and allows them to ask  
questions. You might have a skit or something,  
but there’s a lot of information behind it, and it’s well  
rehearsed. The main goal is actually for the students 
presenting, because it deepens their understanding. 
The secondary benefit is to share with the other 
students and give them a taste of what the class  
was about.”  

SETH KROSCHEL
JUNIOR HIGH FACULTY
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Presentation? 
No Problem!
One of the top reasons we chose MMS was the 
rich process there of helping children develop a 
sense of confidence and “self.” Through the years 
we listened to the end-of-the-year speeches at the 
lower campus, and every single one was meaningful, 
humorous, uplifting, or sometimes even awkward, but 
even so, we always walked away so impressed that 
all the children found their courage, stood proudly, 
and could even laugh at themselves after they made 
a misstep. We wanted that for our children, to have 
the ability to write about their experiences in life as 
they perceived them, and to stand confidently in 
front of people to share those thoughts. When I was 
a young girl I had to make a presentation in front 
of my fifth grade class; I worked on that project for 
days and was proud of it. When I stood up in front 
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of the class to deliver my presentation, I was told 
by the teacher it was not what she had asked for 
at all and that I needed to return to my desk. I was 
absolutely crushed; I sobbed underneath my coat 
during all of recess. That experience has stayed with 
me all of these years, and I am not young. I did not 
want my children to feel shame for doing the best 
they could with the skills that they had at the time.

Our daughter, Vanessa, started in the MMS Toddler 
class at the age of twenty-two months; she was a 
bubbly toddler with short curly hair. She loved Miss 
Carol and Miss Keiko. Her favorite thing to do was 
to make her own snack, to clean up, and to play 
outside with the other children. Her time there was 
full of fun learning and good times — happy child.
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The next level, “Primary,” is where she started 
to learn how to draw more creatively, feel the 
sandpaper letters, and make associations with 
sounds, letters, and words; she was still that happy 
little soul who loved to learn and go to school. Yes! 
She would work on drawing a presentation and go 
with a classmate to deliver it in front of the others in 
the classroom next door; this was fun work for her, 
and she felt really good about it. Class plays, on the 
other hand, pushed her sense of confidence, and she 
would take the least amount of lines possible at first, 
but she did it and felt good about it afterward. As 
the years moved on she would take on a few more 
lines each year and felt even more confident; she 
was slowly building her presentation skills. 

In between Lower and Upper Elementary Vanessa 
started to waiver a bit; the children were starting 
to develop a stronger sense of independence 
from one another, and the materials were getting 
a bit more complicated. She started to withdraw, 
became sensitive to the social changes, and began 
to doubt herself around the academics; I didn’t see 
that coming. In my mind, her transition through the 
levels would be fairly easy since she was a happy 
young girl, and it was Montessori after all. During 
her most difficult time in the Upper Elementary 
level we moved as a family from living on a floating 
home to a house on land — big changes, especially 
to a sensitive twelve-year-old. Three months after 
we moved her best friend, Lucky the cat, died in 
her arms in the middle of the night. This was a 
huge setback for Vanessa; she was devastated and 
struggled to find her stride again. The kids at school 
were very empathetic and so were the teachers; 
however, these changes significantly challenged her 
for many months to follow.

We were worried about the shift into the next level, 
Junior High. Vanessa was working as hard as she 
could and did a lot of work on her personal growth, 
but was she ready for one more big change? We just 
didn’t know. During seventh grade she was making 
some academic progress and was still finding her 
way through the social circles. The good news was 
she had the best advisor ever for her needs during 
her time spent at the Junior High. Heather supported 
Vanessa in every way and was there for her when 
she needed her. The teachers there worked with her 
daily to get her to move ahead academically, and 
slowly Vanessa started to find her stride again. By 
eighth grade she continued to find her sense of self 
and was gaining confidence. Vanessa loved working 

EMILY STULL  MMS UPPER ELEMENTARY STUDENT

in the garden, and Andy, the farm manager, took her 
under his wing and she thrived. 

Vanessa’s Junior High graduation speech was the 
final lesson; she had worked on it with passion 
and fervor. She spent time with her teachers and 
classmates asking for feedback on each written bit, 
and then came graduation day. Vanessa told me she 
was terrified, but she dug down deep into all of the 
lessons learned during her time at MMS: she stood 
tall, spoke confidently, and delivered. I saw what I 
had wished for, a daughter who felt comfortable in 
her own skin and could stand up in front of a crowd 
with conviction. Truly, those were some of the best 
few moments of my life. 

During each phase of Vanessa’s development I 
wasn’t always able to see that pieces of the complete 
puzzle were forming, that all of the foundation and 
confidence building from presentations, class plays, 
speeches, class trips, and even all of the bumps in 
the road were silently working together to bring the 
puzzle together to form a whole and beautiful image. 

Vanessa is currently a freshman at a traditional  
high school, one more change, and she is thriving. 
She had to deliver a presentation in front of her 
classmates in her English class and felt at ease and 
successful; she raises her hand and participates 
often during her classes, and she easily makes  
new friends. Often when she shares a success  
story about speaking in front of a class we say 
“Montessori!” As an elective she chose drama as a 
second choice; I couldn’t believe it — Montessori!  
We are forever grateful to those who guided 
Vanessa at MMS and that she found her voice. 
Presentation? No problem. 

DIANA WOLF
MMS ALUMNI PARENT[



presentations
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When I think back on my time as a Montessori 
student, and in particular one at Marin Montessori 
School, I can see where I received some of the most 
valuable habits and practices in my life. They went 
on to serve me well, not only in my future studies 
but in my day-to-day life as well. The rituals 
ingrained in us as students, whether it was an 
assigned project or one we were free to investigate 
on our own, are ones of dedication, thoroughness, 
and curiosity, traits that pertain to schooling as 
much as to life. 

I attended a different Montessori program for my 
Elementary years, and joined Marin Montessori for 
my Junior High career. My time there was invaluable, 
and I was blessed with remarkable and caring 
teachers who guided us all in forward and upward 
directions. One of my favorite pastimes when I was 
attending the Junior High was involving myself in 
Independent Projects, which were opportunities we 
had to learn about something new, virtually anything 
that interested us enough to devote our time and 
attention to for a number of weeks. We were taught 
how to do intensive and accurate research, how to 
find and cite reputable sources, how to compile our 
work into sensical and intelligent writing, and how to 
report our findings to our teachers and the rest of 
our classmates. These are all skills that helped to set 
me apart when I went on to a public high school in 
ninth grade and allowed me to excel at Independent 
Study for my junior and senior years. I used to play a 
game, of sorts, with one of my Marin Montessori 
teachers, Robb Wirts, in which I would do my best to 
turn in a paper that needed as little editing and 
correction as possible. He pushed me to look into 
technical grammatical rules, and in return I would 
write increasingly better essays. As a result, I was in 
Honors English classes throughout high school, 
where my abilities were pushed even further. 

I have always cherished a love of learning, of 
discovering new things, of finding information and 
making something greater out of it. When I was in 
Independent Study several years out of MMS, I had 
an ongoing research project that reminded me in 
many ways of our Independent Projects back in the 
Junior High. The high school research project was a 
topic of my choosing, and at the end of the time 
allotted I was to write a formal essay detailing my 
findings. The topic I chose was “queer authors in 
British literature who had influence over genres in 
the twentieth century.” Last year at Dean College I 
also got to choose a topic for a final paper, based on 
work we had been doing in class; I chose to tie it to 
my major, Criminal Justice. These two essays stand 
out to me over the years because they are two of 
the studies I am most proud of, and it is easy for me 
to see that the reason I so loved working on them 
and their above average outcome dated back to my 
days of doing Independent Projects. I was taught a 
work ethic that tapped into my intrinsic curiosity 
about the world around me, past and present, and it 
is that precise combination of external and internal 
pressure that has served me so well in the years since. 

Currently I am taking a path slightly less traveled, 
and taking some time off from college to work full 
time. Even now, that same work ethic is helping me 
to do well at my job and learn as much as there  
is to know about everything around me. I have my 
teachers from Marin Montessori to thank, above all 
else, for helping me get in touch with my passions 
and personal drive, so that I can pursue them and 
communicate well no matter where I am.  

CLARA REINKE
MMS GRADUATE 2012[

Intrinsic 
Curiosity



ETHAN ARIOWITSCH
MMS GRADUATE 2014
SAN FRANCISCO UNIVERSITY HIGH SCHOOL[

Preparation  
and Presentations
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it remained inaccessible to the audience. In eighth 
grade, my final year at MMS, we started writing our 
graduation speeches. Like all else at Montessori, it 
was the natural evolution of the years of work we 
had done prior, and it was just as much a learning 
opportunity as anything else. I began as I would for 
any other project: with research. What had I done? 
What was I proud of? I compiled the answers to 
these questions and more, and I began to map out 
an outline. I had the structure of the speech, and 
now I needed to put it into words; in other words:  
I needed to make it accessible to the audience.  
I looked for metaphors and similes I could use to 
illustrate the effect of my experiences and language 
that conveyed the tone I wanted my speech to take. 
Once I had it written, I practiced and practiced and 
practiced until I could recite it in my sleep, because 
as I had learned, preparation is key. When it was time 
for me to speak on the day of my graduation, I stood 
up and walked to the stage. As I looked out over 
the hundreds of people who had gathered, I noticed 
that my foot was uncontrollably tapping behind the 
podium. I took a deep breath and steeled my nerves, 
then I smiled at the crowd and began.

With every college interview I attend and essay 
I write, I am reminded just how prepared I am 
for this process and everything that comes after. 
The skills I learned throughout my Montessori 
career are undoubtedly what have allowed me to 
remain confident in my ability to present myself as 
authentically as I possibly can. And, as I transition 
into the next phase of both my education and life 
as a whole, I can reflect on the hugely significant 
role that Marin Montessori played in my personal 
development and growth as a complete human 
being.   

As a current High School senior, I am in the midst 
of putting together what is possibly one of the 
most important presentations in my life thus far: 
my college application. I’m forced to tie together 
different aspects of my life to build the narrative that 
I will ultimately present to different schools, and as 
I watch many of my peers stressfully adapt to this 
process, I keep coming back to the same thought: 
I’ve been doing this since preschool.

When I look back on my academic experience at 
MMS, I tend to think of it as a series of countless 
different individual projects. These projects were 
generally inspired by a lesson the teacher had given, 
be it math, biology, history, etc., after which we 
were encouraged to demonstrate our knowledge 
in a form that we chose. I use “we” because when 
I look back at these projects, especially from when 
I was younger, nearly all of them were done in 
conjunction with a group. The way that lessons were 
given meant that I worked with a constant rotation 
of different classmates, laying the foundations for 
me to build upon the interconnected skills of both 
teamwork and compromise. As a group we chose 
what twist we wanted to put on the project and then 
how this would be manifested in some type of final 
project. My most memorable project in the Lower 
Elementary came in third grade: The Bug Study. 
Essentially an encyclopedia of interesting types of 
bugs, two classmates and I put together a massive 
book complete with drawings and bug-themed 
games that we had designed. When it was finished 
after weeks of work, we announced to the class 
that we would be presenting our study by the short 
tables next to the fish tank and that anyone who was 
interested could come. The three of us were able 
to practice our public speaking while at the same 
time learn what was needed to keep our audience 
engaged. By this point, this pattern of research and 
presentation was no longer unfamiliar to me, but 
the actual experience was still invaluable in that 
I was able to hone these skills in a constructive 
environment surrounded by my peers. 

As I progressed through the Upper Elementary and 
into the Junior High, lessons and projects became 
more complex, and I continued to refine my ability 
to present. I learned that self-confidence went a long 
way in a successful presentation but that ultimately 
it was all for naught without proper preparation 
beforehand. Really, as time went on I came to 
understand the importance of presentation itself, 
that the content of the project was unimportant if 
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